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INTRODUCTION

The Texas Assessment of Knowledge and Skills (TAKS) is a completely reconceived testing program.
It assesses more of the Texas Essential Knowledge and Skills (TEKS) than the Texas Assessment of
Academic Skills (TAAS) did and asks questions in more authentic ways. TAKS has been developed
to better reflect good instructional practice and more accurately measure student learning. We hope
that every teacher will see the connection between what we test on this new state assessment and
what our students should know and be able to do to be academically successful. To provide you with
a better understanding of TAKS and its connection to the TEKS and to classroom teaching, the Texas
Education Agency (TEA) has developed this newly revised edition of the TAKS information booklet.
The information booklets were originally published in January 2002, before the first TAKS field test.
Now, after several years of field tests and live administrations, we are able to provide an even more
comprehensive picture of the testing program. We have clarified some of the existing material and, in
some cases, provided new sample items and/or more explanations of certain item types. However, it
is important to remember that these clarifications do not signify any change in the TAKS testing
program. The objectives and TEKS student expectations assessed on TAKS remain unchanged. We
hope this revised version of the TAKS information booklet will serve as a user-friendly resource to
help you understand that the best preparation for TAKS is a coherent, TEKS-based instructional
program that provides the level of support necessary for all students to reach their academic potential.

BACKGROUND INFORMATION

The development of the TAKS program included extensive public scrutiny and input from Texas
teachers, administrators, parents, members of the business community, professional education
organizations, faculty and staff at Texas colleges and universities, and national content-area experts.
The agency involved as many stakeholders as possible because we believed that the development of
TAKS was a responsibility that had to be shared if this new assessment was to be an equitable and
accurate measure of learning for all Texas public school students. 

The three-year test-development process, which began in summer 1999, included a series of carefully
conceived activities. First, committees of Texas educators identified those TEKS student expectations
for each grade and subject area assessed that should be tested on a statewide assessment. Then a
committee of TEA Student Assessment and Curriculum staff incorporated these selected TEKS
student expectations, along with draft objectives for each subject area, into eleventh grade exit level
surveys. These surveys were sent to Texas educators at the middle school and secondary levels for
their review. Based on input we received from more than 27,000 survey responses, we developed a
second draft of the objectives and TEKS student expectations. In addition, we used this input during
the development of draft objectives and student expectations for grades 3 through 10 to ensure that
the TAKS program, like the TEKS curriculum, would be vertically aligned. This vertical alignment
was a critical step in ensuring that the TAKS tests would become more rigorous as students moved
from grade to grade. For example, the fifth grade tests would be more rigorous than the fourth grade
tests, which would be more rigorous than the third grade tests. Texas educators felt that this increase
in rigor from grade to grade was both appropriate and logical since each subject-area test was closely
aligned to the TEKS curriculum at that grade level. 



In fall 2000 TEA distributed the second draft of the objectives and TEKS student expectations for
eleventh grade exit level and the first draft of the objectives and student expectations for grades 3
through 10 for review at the campus level. These documents were also posted on the Student
Assessment Division’s website to encourage input from the public. Each draft document focused on
two central issues: first, whether the objectives included in the draft were essential to measure on a
statewide assessment; and, second, whether students would have received enough instruction on the
TEKS student expectations included under each objective to be adequately prepared to demonstrate
mastery of that objective in the spring of the school year. We received more than 57,000 campus-
consensus survey responses. We used these responses, along with feedback from national experts, to
finalize the TAKS objectives and student expectations. Because the state assessment was necessarily
limited to a “snapshot” of student performance, broad-based input was important to ensure that TAKS
assessed the parts of the TEKS curriculum most critical to students’ academic learning and progress.

In the thorough test-development process that we use for the TAKS program, we rely on educator
input to develop items that are appropriate and valid measures of the objectives and TEKS student
expectations the items are designed to assess. This input includes an annual educator review and
revision of all proposed test items before field-testing and a second annual educator review of data
and items after field-testing. In addition, each year panels of recognized experts in the fields of
English language arts (ELA), mathematics, science, and social studies meet in Austin to critically
review the content of each of the high school level TAKS assessments to be administered that year.
This critical review is referred to as a content validation review and is one of the final activities in a
series of quality-control steps designed to ensure that each high school test is of the highest quality
possible. A content validation review is considered necessary at the high school grades (9, 10, and 11)
because of the advanced level of content being assessed.

ORGANIZATION OF THE TAKS TESTS

TAKS is divided into test objectives. It is important to remember that the objective statements are not
found in the TEKS curriculum. Rather, the objectives are “umbrella statements” that serve as
headings under which student expectations from the TEKS can be meaningfully grouped. Objectives
are broad statements that “break up” knowledge and skills to be tested into meaningful subsets around
which a test can be organized into reporting units. These reporting units help campuses, districts,
parents, and the general public understand the performance of our students and schools. Test
objectives are not intended to be “translations” or “rewordings” of the TEKS. Instead, the objectives
are designed to be identical across grade levels rather than grade specific. Generally, the objectives
are the same for third grade through eighth grade (an elementary/middle school system) and for ninth
grade through eleventh grade (a high school system). In addition, certain TEKS student expectations
may logically be grouped under more than one test objective; however, it is important for you to
understand that this is not meaningless repetition—sometimes the organization of the objectives
requires such groupings. For example, on the TAKS writing tests for fourth and seventh grades, some
of the same student expectations addressing the conventions of standard English usage are listed
under both Objective 2 and Objective 6. In this case, the expectations listed under Objective 2 are
assessed through the overall strength of a student’s use of language conventions on the written
composition portion of the test; these same expectations under Objective 6 are assessed through
multiple-choice items attached to a series of revising and editing passages.
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ORGANIZATION OF THE INFORMATION BOOKLETS

The purpose of the information booklets is to help Texas educators, students, parents, and other
stakeholders understand more about the TAKS tests. These booklets are not intended to replace the
teaching of the TEKS curriculum, provide the basis for the isolated teaching of skills in the form of
narrow test preparation, or serve as the single information source about every aspect of the TAKS
program. However, we believe that the booklets provide helpful explanations as well as show enough
sample items, reading and writing selections, and prompts to give educators a good sense of the
assessment.

Each grade within a subject area is presented as a separate booklet. However, it is still important that
teachers review the information booklets for the grades both above and below the grade they teach.
For example, eighth grade mathematics teachers who review the seventh grade information booklet as
well as the ninth grade information booklet are able to develop a broader perspective of the
mathematics assessment than if they study only the eighth grade information booklet.

The information booklets for each subject area contain some information unique to that subject. For
example, the mathematics chart that students use on TAKS is included for each grade at which
mathematics is assessed. However, all booklets include the following information, which we consider
critical for every subject-area TAKS test:

an overview of the subject within the context of TAKS 

a blueprint of the test—the number of items under each objective and the number of items on the
test as a whole

information that clarifies how to read the TEKS

the reasons each objective and its TEKS student expectations are critical to student learning and
success

the objectives and TEKS student expectations that are included on TAKS

additional information about each objective that helps educators understand how it is assessed on
TAKS

sample items that show some of the ways objectives are assessed
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Introduction to TAKS
English Language Arts (ELA) at Grade 10

The ability to read effectively is essential for all students. As students move from grade to grade,
reading skills are critical for academic progress. Students who cannot read well will struggle to
succeed not only in English language arts but in social studies, science, and mathematics as well. At
the high school level, students use their already established reading skills to explore literary and
expository texts with a greater depth of understanding. Students analyze how literary elements and
techniques contribute to a text’s meaning and how an author crafts a piece of writing to affect the way
the reader reads and understands it. As students learn to analyze various types of texts and learn to
make connections between what they read and what they already know, their powers of
comprehension and critical thinking expand. It is no accident that good readers become good thinkers
and have more opportunities available to them throughout their lives—in education, employment, and
personal enrichment—than those who have not learned this fundamental skill.

Writing skills are also critical for academic success. Students who have learned to communicate well
on paper have an advantage both in school and in the workplace. Because good writing requires good
thinking, the act of writing actually helps students learn to clarify their thoughts and focus their ideas.
In addition, students who write well are usually strong readers. Why? In very simple terms, a writer
must be able to read what he or she has written and recognize whether the words mean what the
writer wants them to mean. Therefore, every time a student is writing effectively, that student is also
reading carefully and thoughtfully. In this way, writing and reading reinforce each other. The tenth
grade English language arts test is an integrated reading and writing test, reflecting this close
connection between the two skills.

For students to be successful readers and writers, reading and writing instruction must occur at every
grade level, not merely at the tested grades. The TEKS were organized to ensure that at each grade
level students acquire the reading and writing skills they will need for success in the next grade. That
is, these skills are addressed in a systematic, “building block” manner from grade to grade. Because
of this careful alignment, students’ abilities are strengthened as they progress through elementary
school, middle school, and high school. Students are continually expected to read in all their classes,
but sometimes writing opportunities are limited in classes other than English. Making writing a
routine part of other content areas, such as science and social studies, will strengthen students’
proficiency by providing many opportunities to practice writing. Without practice, students cannot
internalize the skills they need to become confident and competent writers. Students’ writing skills
can be strengthened in many ways: by keeping a journal or portfolio, by writing in response to
reading or in response to a movie or other viewing experience, by writing the procedures for and
results of a science experiment, by writing an essay for history or art class, etc. Valuable writing
experiences do not have to be, and should not always be, prompt-driven.
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Reading Objectives

The tenth grade ELA TAKS objectives for reading are listed below.

Objective 1: The student will demonstrate a basic understanding of culturally diverse written texts.

Objective 2: The student will demonstrate an understanding of the effects of literary elements and
techniques in culturally diverse written texts.

Objective 3: The student will demonstrate the ability to analyze and critically evaluate culturally
diverse written texts and visual representations.

Objectives 1, 2, and 3 are assessed through multiple-choice items based on a set of three pieces,
called a “triplet,” presented for the student to read. (See the section on page 6 titled “What Is a
Triplet?” for details.) In addition, Objectives 2 and 3 are assessed through three open-ended (short-
answer) items. Each open-ended item is equivalent to three multiple-choice items.

Writing Objectives

The tenth grade ELA TAKS objectives for writing are listed below.

Objective 4: The student will, within a given context, produce an effective composition for a
specific purpose.

Objective 5: The student will produce a piece of writing that demonstrates a command of the
conventions of spelling, capitalization, punctuation, grammar, usage, and sentence
structure.

Objective 6: The student will demonstrate the ability to revise and proofread to improve the clarity
and effectiveness of a piece of writing.

Objectives 4 and 5 are assessed through a composition that the student writes in response to a prompt.
The prompt is thematically linked to the triplet. Objective 6 tests revising and editing skills in a peer-
editing context. In this booklet each TAKS objective appears with its related TEKS student
expectations that are eligible for testing. It is critical to remember, however, that there are a number of
TEKS student expectations that are not listed here. Even though only a portion of the TEKS ELA
curriculum has been identified as eligible for statewide testing, all the curriculum must be taught to
ensure that students receive a solid, complete program of instruction. 
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General Guidelines for TAKS ELA at Grade 10

What Is a Triplet?

The tenth grade ELA test is based on a thematically linked set of pieces for the student to read and
analyze. The term triplet is used to describe this set of three pieces. The components of a triplet are as
follows:

a published literary selection

a published expository (informational) selection

a one-page viewing and representing piece 

Both the literary and expository (informational) selections will be published works or excerpts from
published works. The selections must not appear in any of the state-adopted high school English
textbooks. At grade 10 the combined length of a triplet is approximately 3,000–3,500 words, and the
paragraphs of the literary and expository selections are numbered for easy reference. The readability
of the selections are appropriate for tenth grade students, and the selections overall reflect cultural
diversity. The term culturally diverse simply means “pertaining to a variety of backgrounds and
perspectives.” We are committed to finding selections that represent, as much as possible, the wide
range of backgrounds, perspectives, and experiences of Texas students. At the same time, each
selection must be accessible to all students, regardless of ethnicity or background.

Viewing and representing pieces are one-page pieces with minimal text. These visual representations
focus on media literacy; they may include, but are not limited to, a created advertisement, a created or
published cartoon, a page from a created website, a photograph, or a chart or other graphic piece.

The components of each triplet are thematically linked; that is, there is a strong connection across the
three pieces in terms of a common theme or idea. In this way, students are not reading random
selections that would require them to “shift gears” between each piece. The triplet concept not only
provides a rich built-in context for the reader as he or she moves from piece to piece but also forms
the basis of a focused and unified test.

Reading: Multiple-Choice Items

A multiple-choice item may be based on one of the selections or the viewing and
representing piece; in addition, an item may address both the literary and expository
selections. Items based on the literary and expository selections assess Objectives 1, 2, or 3;
items based on the viewing and representing piece assess Objective 3 only.

Items reflect authentic questioning; that is, they reflect the ways that teachers naturally and
routinely ask questions during instruction.

Item stems include specific paragraph and/or text references when appropriate. A paragraph
and/or text reference is necessary if it would be too time-consuming for students to find the
relevant section of text in order to answer the question.
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Reading: Open-Ended Items

Open-ended items (also called short-answer items) require students to write a brief response.
Open-ended items are based on the literary or expository selections only; no open-ended
items address the viewing and representing piece. These items assess Objectives 2 and 3 only
and may be based on either an individual selection or both selections.

For open-ended items that address one selection, students have five lines to respond on the
answer document. However, for items that ask students to make a connection between the
literary and expository selections, students have eight lines to respond.

All open-ended items require students to generate clear, reasonable ideas about various
aspects of a text and to support these ideas with relevant evidence from the text. Text
evidence may take the form of a direct quotation, a paraphrase, or a specific synopsis.
Although students may use a paragraph citation to indicate where in the text they have taken
their evidence, they may not use a citation by itself (for example, see paragraphs 6–8). The
best text evidence clearly supports the validity of the student’s ideas or analysis.

Students’ responses to open-ended items are scored based on content; writing conventions
are not taken into consideration unless the frequency and/or severity of errors causes clarity
problems.

Possible scores for open-ended responses are 0 (insufficient), 1 (partially sufficient),
2 (sufficient), and 3 (exemplary).

Each open-ended item—the literary item, the expository item, and the “crossover” item—is
based on a separate reading rubric. These three rubrics appear on pages 34–45.

Written Composition

The prompt allows each student to use the approach that best expresses his or her ideas about
the topic. Students are free to address the prompt as they choose as long as the finished
product is a composition in standard English prose. (Note: Poetry is not an acceptable form
of response.) Students’ ability to use their own experience, perspective, and knowledge of the
world helps them to effectively express their ideas.

The prompt is thematically linked to the triplet. In this way, students have a built-in context
that they can draw on as they plan their compositions. Note, however, that while students
may choose to specifically analyze or refer to a part or parts of the triplet in the composition,
students are not required to address the triplet.

The composition is evaluated using a focused, holistic scoring system, which is based on a
scale from 1 to 4. Compositions are scored for both rhetorical effectiveness (Objective 4) and
the conventions of standard written English (Objective 5). Scorers use a rubric, or set of
specific criteria at each score point, to identify characteristics of the composition. At the
same time, readers evaluate the student’s writing as a whole, taking into account the
limitations imposed by the testing situation.

The written composition rubric appears on pages 50–53.
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Revising and Editing: Multiple-Choice Items

These items assess Objective 6. Students read passages designed to resemble student writing.
Multiple-choice questions about these passages require students to indicate how a particular
sentence might be corrected or improved or how the organization or development of a
paragraph might be improved. This task parallels what students frequently do in class when
they read one another’s writing to check for problems with organization, sentence
boundaries, word choice, usage, punctuation, spelling, etc. Such peer-editing activities are a
central part of an effective processed-based classroom.

Sentences within each passage are numbered so that students can easily find the sentence
they need to work with as they are answering an item.

Passages are written to be appropriate for tenth graders with regard to subject matter,
vocabulary, and interest level. In recognition of the wide range of students’ backgrounds,
perspectives, and experiences, the passages represent cultural diversity as much as possible.

As students learn the writing process, they become familiar with common terminology.
Some of this terminology is routinely used in the wording of the revising and editing items.
Students should be able to read and understand such terms as revise (or revising or revision),
edit, peer editing, organization, transition, improve, combine, delete, add, and insert.

Dictionary/Thesaurus Use

The use of an English language dictionary and thesaurus is permitted throughout the reading
and composition portions of the test but not on the revising and editing portion of the test.
While students are working through the reading section and writing their compositions, they
must have access to an English language dictionary and thesaurus or an English language
dictionary/thesaurus combination. The school may provide these, or students may bring
copies from home. Any dictionary may be provided, but current dictionaries have features
such as synonyms, idiomatic expressions (especially helpful to English language learners),
geographical names, biographical names, etc. Districts may want to gradually update their
dictionaries as budgets permit. The minimum schools need is one dictionary/thesaurus for
every five students testing, but the state’s recommendation is one for every three students or,
optimally, one for each student. 

The tenth grade ELA test booklet has two seals. The first sealed section contains the reading
selections, the reading items (both multiple choice and short answer), and the written
composition prompt; the second sealed section contains the revising and editing passages and
items. Students must complete the reading and composition sections of the test before they
begin the revising and editing section. Once a student has finished the reading and
composition sections and before he or she breaks the seal on the revising and editing section,
he or she must give up all access to a dictionary/thesaurus.

After finishing the revising and editing section, a student may go back to review reading
items or revise his or her composition, but this review MUST be done without the use of any
reference materials.
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TAKS Objectives

Objective 1: Basic Understanding
(Reading)

Objective 2: Literary Elements 
and Techniques (Reading)

Objective 3: Analysis and Critical
Evaluation (Reading)

Objective 4 (Composition)
Objective 5 (Composition)

Objective 6: Revising and Editing
(Writing)

Total number of items

8 multiple-choice items

8 multiple-choice items
1 open-ended item*

12 multiple-choice items
2 open-ended items*

1 writing prompt

20 multiple-choice items

1 writing prompt
3 open-ended reading items

48 multiple-choice items

Number of Items

Texas Assessment of Knowledge and Skills (TAKS)

Blueprint for Grade 10 English Language Arts

*One open-ended item assesses the literary selection (Objective 2), one assesses the expository
selection (Objective 3), and one connects the two selections (Objective 3). Each open-ended item is
equivalent to 3 multiple-choice items.
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A Key to Understanding the TEKS Included on 
TAKS Grade 10 English Language Arts

Example from Objective 1

(6) Reading/word identification/vocabulary development. The student acquires an extensive
vocabulary through reading and systematic word study. The student is expected to

(B) rely on context to determine meanings of words and phrases such as figurative language,
[idioms,] multiple-meaning words, and technical vocabulary.

KEY

NOTE: The full TEKS curriculum can be found at www.tea.state.tx.us/teks/.

A. Knowledge and Skills Statement

This broad statement describes what students should know and be able to do for tenth grade
English language arts. The number preceding the statement is the number of the knowledge and
skills statement as it appears in the TEKS for English II.

B. Student Expectation

This specific statement describes what students should be able to do to demonstrate proficiency
in what is described in the knowledge and skills statement. Students are tested on skills outlined
in the student expectation statement.

C. [bracketed text]

Although the entire student expectation has been provided for reference, text in brackets
indicates that this portion of the student expectation is not tested on TAKS.

A

C

B



TEKS STUDENT EXPECTATIONS—IMPORTANT VOCABULARY

For every subject area and grade level, two terms—such as and including—are used to help make the
TEKS student expectations more concrete for teachers. However, these terms function in different
ways. To help you understand the effect each of the terms has on specific student expectations, we are
providing the following:

a short definition of each term

an example from a specific student expectation for this subject area

a short explanation of how this term affects this student expectation

Such as
The term such as is used when the specific examples that follow it function only as representative
illustrations that help define the expectation for teachers. These examples are just that—examples.
Teachers may choose to use them when teaching the student expectation, but there is no requirement
to use them. Other examples can be used in addition to those listed or as replacements for those listed. 

The English II TEKS (19) (C) states that the student is expected to distinguish the purposes of various
media forms such as informative texts, entertaining texts, and advertisements.

Students learn to evaluate various purposes by examining different forms of media; the examples
following such as are forms of media that may be used for this kind of analysis. However, this list is
not exhaustive or exclusive. Teachers may use these forms of media or others to teach students to
distinguish the purposes of various media forms.

Including
The term including is used when the specific examples that follow it must be taught. However, other
examples may also be used in conjunction with those listed.

The English II TEKS (12) (A) states that the student is expected to analyze the characteristics of
clearly written texts, including the patterns of organization, syntax, and word choice.

The terms following including are examples of critical characteristics of text that a student needs to
master. These characteristics must be taught; however, teachers should not limit their teaching only to
these characteristics.

Remember
Any example preceded by the term such as in a particular student expectation may or may not
provide the basis for an item assessing that expectation. Because these examples do not
necessarily have to be used to teach the student expectation, it is equally likely that other
examples will be used in assessment items. The rule here is that an example will be used only if
it is central to the knowledge, concept, or skill the item assesses. 

It is more likely that some of the examples preceded by the term including in a particular student
expectation will provide the basis for items assessing that expectation, since these examples must
be taught. However, it is important to remember that the examples that follow the term including
do not represent all the examples possible, so other examples may also provide the basis for an
assessment item. Again, the rule here is that an example will be used only if it is central to the
knowledge, concept, or skill the item assesses.
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TAKS Grade 10 English Language Arts—Objective 1

Before students can form their own ideas about a text, they must be able to understand its basic
meaning. To develop an initial understanding of what they read, students must be able to do four
things: (1) use context and other word-identification strategies to help them understand the meaning
of the words they read, (2) recognize important supporting details, (3) understand what a selection or
a portion of a selection is mostly about—in other words, understand the “gist” of that selection, and
(4) produce an accurate summary of a selection. These skills are the building blocks that students
need in order to develop a deeper understanding of what they read.

Objective 1

The student will demonstrate a basic understanding of culturally diverse written texts.

(6) Reading/word identification/vocabulary development. The student acquires an extensive
vocabulary through reading and systematic word study. The student is expected to

(B) rely on context to determine meanings of words and phrases such as figurative
language, [idioms,] multiple-meaning words, and technical vocabulary;

(C) apply meanings of prefixes, roots, and suffixes in order to comprehend; and

(E) use reference material such as glossary, dictionary, [thesaurus, and available
technology] to determine precise meanings and usage.

(7) Reading/comprehension. The student comprehends selections using a variety of strategies.
The student is expected to

(F) produce summaries of texts by identifying main ideas and their supporting details.

(8) Reading/variety of texts. The student reads extensively and intensively for different purposes
in varied sources, including world literature. The student is expected to

(B) read in varied sources such as diaries, journals, textbooks, maps, newspapers, letters,
speeches, memoranda, [electronic texts, and other media].

Objective 1—For Your Information

For vocabulary items, students always have enough context clues to allow them to identify the
correct meaning of the word as it is used in the reading selection. However, students should also
be able to use a variety of word-identification strategies, such as word structure (prefixes, roots,
and suffixes) and figurative language (words or phrases used to convey a non-literal meaning), in
conjunction with context to help them understand the words they are reading.

Some items require students to recognize main idea(s) or gist in expository texts or in a limited
portion of a literary text. These items clearly indicate to students that they are to focus on broad
or central ideas.
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Summary items focus on the reading selection as a whole. A summary is a short paragraph that
includes the main idea and the most important details of a text. Summary items can be attached
to either literary or expository selections; however, for literary texts, students must be able to
recognize a plot summary. For items assessing summarization, all answer choices are constructed
authentically as short paragraphs. 

Grade 10 English Language Arts TAKS Information Booklet 13



TAKS Grade 10 English Language Arts—Objective 2

To appreciate the literature they read in high school, students must develop an understanding of the
literary elements that are at the heart of all stories. This understanding must go beyond mere
identification to encompass the ways in which the parts of a story, singly and in combination,
contribute to its overall meaning. Students must also understand the ways in which an author uses
literary techniques and language to craft a story. In open-ended items assessing 
Objective 2, students must write a short response analyzing how literary elements, literary
techniques, or figurative language function in a story.

Objective 2

The student will demonstrate an understanding of the effects of literary elements and
techniques in culturally diverse written texts.

(10) Reading/literary response. The student expresses and supports responses to various types of
texts. The student is expected to

(B) use elements of text to defend his/her own responses and interpretations.

(11) Reading/literary concepts. The student analyzes literary elements for their contributions to
meaning in literary texts. The student is expected to

(A) compare and contrast varying aspects of texts such as themes, conflicts, and allusions;

(B) analyze relevance of setting and time frame to text’s meaning;

(C) describe and analyze the development of plot and identify conflicts and how they are
addressed and resolved;

(D) analyze [the melodies of] literary language, including its use of evocative words and
rhythms;

(E) connect literature to historical contexts, current events, [and his/her own experiences];
and 

(F) understand literary forms and terms such as author, drama, biography, autobiography,
myth, tall tale, dialogue, tragedy and comedy, [structure in poetry, epic, ballad,]
protagonist, antagonist, paradox, analogy, dialect, and comic relief as appropriate to the
selections being read. 

Objective 2—For Your Information

Items dealing with theme require students to recognize that any theme identified must be
justified by evidence from the text. 

Items dealing with setting do not simply measure whether students can identify the time and/or
the place of a selection. Instead, these items require students to analyze how the setting is central
to and enhances the meaning of the text. 
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To understand literature, students must learn to interpret literary techniques. Students must first
be able to recognize literary techniques so that they then may analyze how the author uses these
techniques to shape a reader’s understanding of characters, events, and theme. Items that assess
students’ knowledge of literary techniques, such as foreshadowing, allusion, and symbolism, will
be appropriate for tenth graders; that is, students will not be asked questions about literary
techniques that are overly sophisticated or too far beyond their developing understanding of
author’s craft. Literary techniques are assessed only when they are clearly present in the text. 

Items dealing with literary language move beyond simple identification of similes, metaphors,
etc. Instead, these items require students to understand how an author uses non-literal language
to create meaning and how that language functions in the text.

Where appropriate, items may address historical or contemporary context and its contribution to
meaning in a text. If the context is important to an understanding of the selection but is not
explicit in the selection or so widely known that all students would be aware of that context, a
short explanatory paragraph establishing the context is provided for the selection. 
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TAKS Grade 10 English Language Arts—Objective 3

To read well at the high school level, students must go beyond their initial understanding or
impressions of a selection. Students must be able to develop their own interpretations, make
thoughtful judgments about what they read, examine how a selection relates to their own lives, and
find meaningful connections across parts of a single selection or between two selections. Students
must also be aware of the way an author crafts a selection. An author’s purpose for writing,
organizational decisions, point of view or attitude toward the subject, and unique use of language all
affect the way a reader reads and understands a selection. In open-ended items assessing 
Objective 3, students must write a short response analyzing or evaluating some aspect of the
expository selection or some aspect of text common to or based upon both selections. These are the
skills students must learn in order to move beyond the literal meaning of a text, develop the deeper
understanding necessary to think critically about what they read, connect what they know to new
information, and become independent thinkers.

Objective 3

The student will demonstrate the ability to analyze and critically evaluate culturally diverse
written texts and visual representations.

(6) Reading/word identification/vocabulary development. The student acquires an extensive
vocabulary through reading and systematic word study. The student is expected to

(F) discriminate between connotative and denotative meanings and interpret the connotative
power of words; and

(G) read and understand analogies.

(7) Reading/comprehension. The student comprehends selections using a variety of strategies.
The student is expected to

(E) analyze text structures such as compare and contrast, cause and effect, and
chronological ordering for how they influence understanding; and

(G) draw inferences such as conclusions, generalizations, and predictions and support them
with text evidence [and experience].

(8) Reading/variety of texts. The student reads extensively and intensively for different purposes
in varied sources, including world literature. The student is expected to

(D) interpret the possible influences of the historical context on a literary work.

(10) Reading/literary response. The student expresses and supports responses to various types of
texts. The student is expected to

(B) use elements of text to defend his/her own responses and interpretations.

(12) Reading/analysis/evaluation. The student reads critically to evaluate texts and the authority
of sources. The student is expected to

(A) analyze the characteristics of clearly written texts, including the patterns of
organization, syntax, and word choice;
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(B) evaluate the credibility of information sources, including how the writer’s motivation
may affect that credibility; and

(C) recognize logical, deceptive, and/or faulty modes of persuasion in texts.

(19) Viewing/representing/interpretation. The student understands and interprets visual
representations. The student is expected to 

(B) analyze relationships, ideas, [and cultures] as represented in various media; and

(C) distinguish the purposes of various media forms such as informative texts, entertaining
texts, and advertisements.

(20) Viewing/representing/analysis. The student analyzes and critiques the significance of visual
representations. The student is expected to

(B) deconstruct media to get the main idea of the message’s content; and

(C) evaluate and critique the persuasive techniques of media messages such as glittering
generalities, logical fallacies, and symbols.

Objective 3—For Your Information

Objective 3 items may assess any portion of the triplet. (Note: The viewing and representing
piece is assessed under Objective 3 only.)

To move beyond a basic understanding of two related texts, students must be able to compare,
connect, and contrast ideas, themes, and issues across texts. 

Items that address the viewing and representing piece may require students to examine the
purpose of various media forms, evaluate the persuasive techniques of media messages, or
deconstruct media to determine the central idea of a message and how effectively that message
has been conveyed.

Items that assess a student’s ability to recognize that authors organize information in specific
ways focus on the organizational patterns authors choose in order to arrange and link ideas. It is
important for students to know that authors organize ideas in various ways, depending upon how
they want the reader to understand those ideas. Familiarity with common organizational
patterns—for example, sequencing, description, comparison/contrast, cause/effect, and
problem/solution—helps students learn how these patterns can affect the meaning of a text. If
students are able to recognize this connection, they will develop their ability to comprehend,
evaluate, and appreciate a wide variety of texts. For items of this type, students are expected to
identify general patterns rather than use specific terminology. 

Items that assess the ability to read and think inferentially require students to move beyond their
basic understanding of a text to demonstrate a deeper, more complete understanding of what
they’ve read. These types of items can take many forms; for example, items may require students
to draw a conclusion, make a reasonable prediction, understand the relationship between two
parts of a text, understand how a text relates to their own lives, or understand the deeper
meanings implied by a text.
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Where appropriate, items may require students to interpret the impact of historical context on a
text or visual representation. If the context is important to a student’s understanding but is not
explicit in the text or visual representation, a short explanatory paragraph establishing such a
context is provided for the selection.

Items that require students to support interpretations or conclusions with evidence from the text
include paraphrased ideas or sentences taken verbatim from the text. However, an individual item
never mixes these answer-choice options; that is, paraphrased ideas and verbatim quotes are not
combined in the same item. Answer choices using words, phrases, or sentences taken verbatim
from the text are italicized. 

To determine how style, tone, and mood contribute to the effect of a text, students must be able
to recognize how an author uses these elements to make a text unique. Students must understand
that the way an author uses words, phrases, and sentences to make a text distinctive from others
represents his or her style. The author creates a particular tone when his or her attitude toward
the content is reflected in the text, affecting the way the student reads and understands it. For
example, a text that has an objective tone is very different from one that has a sentimental tone.
Mood is somewhat different from tone: mood is the feeling or atmosphere the writer creates
through the details or language he or she uses. Items of this type are developed only when these
elements are clearly present in the text. Items that assess style, tone, and mood will not be too
sophisticated for tenth graders or too far beyond their developing understanding of author’s craft.

To answer questions about how an author’s motives or point of view affects the text, students will
need to examine the author’s attitude toward his or her subject or topic. The author’s motivation
for writing or the point of view he or she brings to the selection not only affects the tone of the
piece but also the way the author shapes and develops his or her ideas. These items are developed
for selections only when the writer’s attitude is obvious and clearly has an effect on the text.

Items assessing author’s purpose require students to analyze how an author presents his or her
ideas. To determine the purpose of a text—whether that purpose is informative, persuasive,
expressive, or entertaining—students must recognize that the way authors organize their writing
depends on which organizational pattern will best convey what they want the reader to
understand. 
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I Go Along
by Richard Peck

My notes about what I am
reading

1 Anyway, Mrs. Tibbetts comes into the room for second
period, so we all see she’s still in school. This is the spring
she’s pregnant, and there are some people making some bets
about when she’s due. The smart money says she’ll make it
to Easter, and after that we’ll have a sub teaching us. Not
that we’re too particular about who’s up there at the front of
the room, not in this class.

2 Being juniors, we also figure we know all there is to
know about sex. . . . Still, the sight of a pregnant English
teacher slows us down some. But she’s married to Roy
Tibbetts, a plumber who was in the service and went to jump
school, so that’s okay. We see him around town in his truck.

3 And right away Darla Craig’s hand is up. It’s up a lot.
She doesn’t know any more English than the rest of us, but
she likes to talk.

4 “Hey, Mrs. Tibbetts, how come they get to go and we
don’t?”

5 She’s talking about the first-period people, the
Advanced English class. Mrs. Tibbetts looks like Darla’s
caught her off base. We never hear what a teacher tells us,
but we know this. At least Darla does.

6 “I hadn’t thought,” Mrs. Tibbetts says, rubbing her
hand down the small of her back, which may have
something to do with being pregnant. So now we’re listening,
even here in the back row. “For the benefit of those of you
who haven’t heard,” she says, “I’m taking some members of
the—other English class over to the college tonight, for a
program.”

7 The college in this case is Bascomb College at Bascomb,
a thirty-mile trip over an undivided highway.

8 “We’re going to hear a poet read from his works.”

9 Somebody halfway back in the room says, “Is he living?”
And we all get a big bang out of this.

10 But Mrs. Tibbetts just smiles. “Oh, yes,” she says, “he’s
very much alive.” She reaches for her attendance book, but
this sudden thought strikes her. “Would anyone in this class
like to go too?” She looks up at us, and you see she’s being
fair, and nice.

DIRECTIONS

Read the two selections and the viewing and representing piece. Then answer the questions 
that follow.



11 Since it’s only the second period of the day, we’re all
feeling pretty good. Also it’s a Tuesday, a terrible TV night.
Everybody in the class puts up their hands. I mean
everybody. Even Marty Crawshaw, who’s already married.
And Pink Hohenfield, who’s in class today for the first time
this month. I put up mine. I go along.

12 Mrs. Tibbetts looks amazed. She’s never seen this many
hands up in our class. She’s never seen anybody’s hand
except Darla’s. Her eyes get wide. Mrs. Tibbetts has really
great eyes, and she doesn’t put anything on them. Which is
something Darla could learn from.

13 But then she sees we have to be putting her on. So she
just says, “Anyone who would like to go, be in the parking lot
at five-thirty. And eat first. No eating on the bus.”

14 Mrs. Tibbetts can drive the school bus. Whenever she’s
taking the advanced class anywhere, she can go to the
principal for the keys. She can use the bus anytime she
wants to, unless the coach needs it.

15 Then she opens her attendance book, and we tune out.
And at five-thirty that night I’m in the parking lot. I have no
idea why. Needless to say, I’m the only one here from second
period. Marty Crawshaw and Pink Hohenfield will be out on
the access highway about now, at 7-Eleven, sitting on their
hoods. Darla couldn’t make it either. Right offhand I can’t
think of anybody who wants to ride a school bus thirty miles
to see a poet. Including me.

16 The advanced-English juniors are milling around
behind school. I’m still in my car, and it’s almost dark, so
nobody sees me.

17 Then Mrs. Tibbetts wheels the school bus in. She’s got
the amber fogs flashing, and you can see the black letters
along the yellow side: CONSOLIDATED SCHOOL DIST.
She swings in and hits the brakes, and the doors fly open.
The advanced class starts to climb aboard. They’re more
orderly than us, but they’ve got their groups too. And a
couple of smokers. I’m settling behind my dashboard. The
last kid climbs in the bus.

18 And I seem to be sprinting across the asphalt. I’m on
the bus, and the door’s hissing shut behind me. When I
swing past the driver’s seat, I don’t look at Mrs. Tibbetts,
and she doesn’t say anything. I wonder where I’m supposed
to sit.

19 They’re still milling around in the aisle, but there are
plenty of seats. I find an empty double and settle by the
window, pulling my ball cap down in front. It doesn’t take us
long to get out of town, not this town. When we go past 
7-Eleven, I’m way down in the seat with my hand shielding

My notes about what I am
reading
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my face on the window side. Right about then, somebody sits
down next to me. I flinch.

20 “Okay?” she says, and I look up, and it’s Sharon Willis.

21 I’ve got my knee jammed up on the back of the seat
ahead of me. I’m bent double, and my hand’s over half my
face. I’m cool, and it’s Sharon Willis.

22 “Whatever,” I say.

23 “How are you doing, Gene?”

24 I’m trying to be invisible, and she’s calling me by name.

25 “How do you know me?” I ask her.

26 She shifts around. “I’m a junior, you’re a junior. There
are about fifty-three people in our whole year. How could I
not?”

27 Easy, I think, but don’t say it. She’s got a notebook on
her lap. Everybody seems to, except me.

28 “Do you have to take notes?” I say, because I feel like
I’m getting into something here.

29 “Not really,” Sharon says, “but we have to write about it
in class tomorrow. Our impressions.”

30 I’m glad I’m not in her class, because I’m not going to
have any impressions. Here I am riding the school bus for
the gifted on a Tuesday night with the major goddess girl in
school, who knows my name. I’m going to be clean out of
impressions because my circuits are starting to fail.

31 Sharon and I don’t turn this into anything. When the
bus gets out on the route and Mrs. Tibbetts puts the pedal to
the metal, we settle back. Sharon’s more or less in with a
group of the top girls around school. They’re not even
cheerleaders. They’re a notch above that. The rest of them
are up and down the aisle, but she stays put. Michelle
Burkholder sticks her face down by Sharon’s ear and says,
“We’ve got a seat for you back here. Are you coming?”

32 But Sharon just says, “I’ll stay here with Gene.” Like it
happens every day.

33 I look out the window a lot. There’s still some patchy
snow out in the fields, glowing gray. When we get close to
the campus of Bascomb College, I think about staying on the
bus.

34 “Do you want to sit together,” Sharon says, “at the
program?”

35 I clear my throat. “You go ahead and sit with your
people.”

36 “I sit with them all day long,” she says.

My notes about what I am
reading
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37 At Bascomb College we’re up on bleachers in a
curtained-off part of the gym. Mrs. Tibbetts says we can sit
anywhere we want to, so we get very groupy. I look up, and
here I am sitting in these bleachers, like we’ve gone to State
in the play-offs. And I’m just naturally here with Sharon
Willis.

38 We’re surrounded mainly by college students. The dean
of Bascomb College gets up to tell us about the grant they
got to fund their poetry program. Sharon has her notebook
flipped open. I figure it’s going to be like a class, so I’m
tuning out when the poet comes on.

39 First of all, he’s only in his twenties. Not even a beard,
and he’s not dressed like a poet. In fact, he’s dressed like me:
Levi’s and Levi’s jacket. Big heavy-duty belt buckle. Boots,
even. A tall guy, about a hundred and eighty pounds. It’s
weird, like there could be poets around and you wouldn’t
realize they were there.

40 But he’s got something. Every girl leans forward.
College girls, even. Michelle Burkholder bobs up to zap him
with her flash camera. He’s got a few loose-leaf pages in
front of him. But he just begins.

41 “I’ve written a poem for my wife,” he says, “about her.”

42 Then he tells us this poem. I’m waiting for the rhyme,
but it’s more like talking, about how he wakes up and the
sun’s bright on the bed and his wife’s still asleep. He
watches her.

43 “Alone,” he says, “I watch you sleep 

44 Before the morning steals you from me, 

45 Before you stir and disappear 

46 Into the day and leave me here 

47 To turn and kiss the warm space 

48 You leave beside me.”

49 He looks up and people clap. I thought what he said
was a little too personal, but I could follow it. Next to me
Sharon’s made a note. I look down at her page and see it’s
just an exclamation point.

50 He tells us a lot of poems, one after another. I mean,
he’s got poems on everything. He even has one about his
truck:

51 “Old buck-toothed, slow-to-start mama,”

52 something like that. People laugh, which I guess is
okay. He just keeps at it, and he really jerks us around with
his poems. I mean, you don’t know what the next one’s going
to be about. At one point they bring him a glass of water, and

My notes about what I am
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he takes a break. But mainly he keeps going.

53 He ends up with one called “High School.”

54 “On my worst nights,” he says, “I dream myself back. 

55 I’m the hostage in the row by the radiator, boxed in, 

56 Zit-blasted, and they’re popping quizzes at me. 

57 I’m locked in there, looking for words 

58 To talk myself out of being this young 

59 While every girl in the galaxy 

60 Is looking over my head, spotting for a senior. 

61 On my really worst nights it’s last period 

62 On a Friday and somebody’s fixed the bell 

63 So it won’t ring:

64 And I’ve been cut from the team, 

65 And I’ve forgotten my locker combination, 

66 And I’m waiting for something 

67 To happen.”

68 And the crowd goes wild, especially the college people.
The poet just gives us a wave and walks over to sit down on
the bottom bleacher. People swarm down to get him to sign
their programs. Except Sharon and I stay where we are.

69 “That last one wasn’t a poem,” I tell her. “The others
were, but not that one.”

70 She turns to me and smiles. I’ve never been this close to
her before, so I’ve never seen the color of her eyes.

71 “Then write a better one,” she says.

72 We sit together again on the ride home.

73 “No, I’m serious,” I say. “You can’t write poems about
zits and your locker combination.”

74 “Maybe nobody told the poet that,” Sharon says.

75 “So what are you going to write about him tomorrow?”
I’m really curious about this.

76 “I don’t know,” she says. “I’ve never heard a poet
reading before, not in person. Mrs. Tibbetts shows us tapes
of poets reading.”

77 “She doesn’t show them to our class.”

78 “What would you do if she did?” Sharon asks.

79 “Laugh a lot.”

80 The bus settles down on the return trip. I picture all

My notes about what I am
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these people going home to do algebra homework, or
whatever. When Sharon speaks again, I almost don’t hear
her.

81 “You ought to be in this class,” she says.

82 I pull my ball cap down to my nose and lace my fingers
behind my head and kick back in the seat. Which should be
answer enough.

83 “You’re as bright as anybody on this bus. Brighter than
some.”

84 We’re rolling on through the night, and I can’t believe
I’m hearing this. Since it’s dark, I take a chance and glance
at her. Just the outline of her nose and her chin, maybe a
little stubborn.

85 “How do you know I am?”

86 “How do you know you’re not?” she says. “How will you
ever know?”

87 But then we’re quiet because what else is there to say?
And anyway, the evening’s over. Mrs. Tibbetts is braking for
the turnoff, and we’re about to get back to normal. And I get
this quick flash of tomorrow, in second period with Marty
and Pink and Darla, and frankly it doesn’t look that good.
“I Go Along” by Richard Peck, copyright © 1989 by Richard Peck, from CONNECTIONS: SHORT
STORIES by Donald R. Gallo, Editor. Used by permission of Dell Publishing, a division of
Random House, Inc.
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It was 1923 and I had been movie critic
for the New York Daily News a scant six
months when the publisher demanded
that the smart aleck who kept denouncing
the daily film fare be fired. This might
have ended my newspaper career had not
a friendly managing editor concealed me
in the sports department, where I wrote
articles without a by-line.

I was assigned to Jack Dempsey’s
training camp at Saratoga Springs to write
some color pieces on his preparation for
the defense of his title against the massive
Argentinean, Luis Angel Firpo, “the Wild
Bull of the Pampas.”

There was lots of color at Uncle
(Crying) Tom Luther’s camp; the rough,
tough Dempsey, still no great distance
from the hobo jungles of his youth; the
scented Beau Brummell, Jack Kearns, his
manager; the bland Tex Rickard; famous
sports writers; and all the rag, tag and
bobtail of the prize-fight world.

But there was also mystery there, at
least for me. It was boxing itself.

I had attended a number of prize fights
and watched boys tagged on the chin go
rubbery at the knees, eyes glazing over
suddenly, or seen them fall down,
struggling to rise. What worked this havoc
with the human mechanism? What was it
like to be on the floor from a punch with
nine seconds to rise? What thoughts pass
through a man’s head when he has bees in
his brain, sickness gnawing at his middle
and molasses in his legs?

How could I write about these things
graphically and understandingly without
having experienced them? I felt that I had

to find out or I would never be any good at
my job.

It was foolhardy for a chap who had
never boxed in his life to want to climb
into the ring with the man-destroyer
Dempsey, yet I did just that. If ever a man
began a literary career from the reclining
position it was myself.

I presented myself to Dempsey one
August afternoon on the porch of his
cottage at the camp and asked whether he
would spar a round with me so that I
might write a story on how it felt to be hit

My Fight with Jack Dempsey
by Paul Gallico
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by an expert. Dempsey, clad in an old
sweater, sat on the porch rail. He looked
me up and down and then inquired in that
curiously high-pitched voice of his, “What’s
the matter, son? Doesn’t your editor like
you any more?”

I explained that I expected to survive
and said my only serious doubt was my
ability to take it in the region of the
stomach. I asked the great man if he
might confine his attentions to a less
unhappy target.

Dempsey reflected and then replied, “I
think I understand, son. You just want a
good punch in the nose.” He agreed to
stage the affair the following Sunday. We
shook hands and I departed well pleased. 

Kearns was aghast when he learned
what Dempsey had promised. It must be
remembered that I was an unknown
newcomer to the sports world; I was just
under six feet three, weighed 190 pounds
and was still in superb condition after
having captained the varsity crew at
Columbia. When I removed my glasses
and stripped down I looked as ugly and
capable as any professional pug. Nobody
would have guessed that within this
menacing monster beat the heart of a
rabbit.

Thoughts of the plots and
machinations of his profession inflamed
the brain of Kearns. I might be what I said
I was, or I might be a ringer for the Firpo
camp sent to butt, cut or otherwise injure
Dempsey before the fight. His verdict to
Dempsey was: “Don’t take chances with
this guy—nail him quick!”

Sunday was a gala day at the camp
and some 3,000 spectators were on hand.
Hype Igoe, one of the leading sports
writers of his time, said to me, “I

understand you’re fighting the champ this
afternoon.”

“Oh, not fighting,” I said. “We’re just
going to fool around. He’s going to take it
easy.”

Hype gave me a pitying look and said,
“Son, don’t you know that man can’t take it
easy?”

I stood near the ring clad in swim
trunks, boxing shoes and boxing gloves.
Dempsey, wearing a brown leather head-
protector, was boxing with a middleweight
to develop speed. In a clinch he cuffed the
spar mate absently on the back of the neck
with the side of his fist.

“What’s that tapping on the back of the
neck for?” I asked one of Jack’s sparring
partners.

The fighter replied, “Shakes you up.
Here, I’ll show you.” Thereupon he hit me
on the back of the neck with his gloved
hand. My eyes glazed, my knees began to
give and I nearly collapsed. I came close to
being the first man ever to be knocked out
before climbing into the ring.

Next Farmer Lodge, a huge
heavyweight, entered the ring with
Dempsey. He shuffled about for a few
seconds; then there was a flurry and a
hook accompanied by the sound as of a
steer being pole-axed. The Farmer sank to
the canvas and lay there. Four mates
reverently removed him. Kearns came
over to me and said, “O.K., Gallico. You’re
next.”

Kearns did up the introductions in
style. “In this corner, the heavyweight

� Fight, cont’d from page 1 Page 2
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champion of the world, Jack Dempsey!”
The hills echoed the cheers of the
spectators. Next: “In the opposite corner,
Paul Gallico of the Daily News.” From the
3,000 came only a clammy silence, except
for one voice from the crowd which
inquired mockingly, “Who?”

The bell rang. Reluctantly I left my
corner. Dempsey danced over and touched
my gloves perfunctorily, then went into his
crouching weave from which he could
explode those lethal hooks. I felt lonely
and assumed my own version of “Pose A”
from the Boxer’s Manual, the same being
left arm extended fully and all the rest of
me removed as far from Jack as possible.

Dempsey pursued, weaving and
bobbing. Gone was the friendly smile with
which he had lulled me on the porch. With
the broad leather headband across his
brow, baleful eyes and snarling lips, he
resembled nothing so much as a tiger
stalking his kill. I wasn’t angry at him, but
he seemed irritated at my presence. I
established that there was some room
behind me and retreated thither.

Someone in the crowd made a rude
noise. Its result was to undo me by
arousing the pride of the Gallicos.
Tentatively I stuck out my left. Dempsey
ran into it with his nose. Wow! A point for
Gallico. Overwhelmed by what I had done,
I poked out another left, and another,
landing them all for the simple reason that
Dempsey didn’t bother to defend himself.

Three jabs landed! Why this was fun.
Fancy Dan Gallico, the Galloping Ghost of
the Squared Circle. I’ll just try another. I
did.

“BOOOOOOOOOOOM!”

I can remember seeing Dempsey’s
berry-brown arm flash for one instant

before my eyes. Then there was this awful
explosion within the confines of my skull,
followed by a bright light, a tearing
sensation and then darkness.

Slowly it grew light again. I was sitting
on the canvas with one leg folded under
me, my mouth bleeding, grinning foolishly.
The ring made a clockwise revolution,
stopped and then returned with a
counterclockwise movement.

I heard Kearns counting over me.
“Six—seven—eight—”

And, like an idiot, I got up!

I didn’t have to. I had proved my point.
I had gained the precious secret I had
sought. But the posture on the deck was
humiliating before all those people. And so
with my head swimming and a roaring in
my ears I climbed to my feet on legs of soft
rubber tubing.

Dempsey rushed over and pulled me
into a clinch, dancing me around and at
the same time holding me up. He had
proved his point, namely, that I wasn’t any
ringer but just a bum fresh out of college
who had never had a glove on. Even
Kearns was laughing.

Dempsey whispered into my ear, “Hang
on and wrestle around until your head
clears, son.”

Mercy from the killer! I clutched him
like a lost brother. We wrestled around a
bit. Absently, Dempsey hit me a half dozen
of those affectionate taps on the back of
my neck, and the next thing I remember
was Kearns again counting over me. I
would have been there yet except they

� Fight, cont’d from page 2 Page 3
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needed the premises for further exercises.
They told me the affair lasted just one
minute 37 seconds.

I was assisted from the enclosure and
taken some place else to lie down until my
addled wits collected themselves
sufficiently for me to get to my typewriter.
I had a splitting headache and was
grateful to be alive.

My story was printed under my first
sports by-line. They say that the publisher
of the News laughed his head off when he
read it and saw the photograph of me
stretched out colder than a mackerel.
About a year later he made me sports
editor.

I do not recommend methods quite so
drastic to other writers aspiring to more
realism and more understanding in their
writing. I only know that, for me, it
worked. It taught me that, painful as it
may be to acquire it, there is no substitute
for experience.

“My Fight with Jack Dempsey” reprinted by permission of 
Harold Ober Associates Incorporated. Copyright 1937, 1964, 1966
by Paul Gallico.
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1 Read the following dictionary entry.

impression \im- pre-shən\ n 1. a stamp, form,
or figure produced by pressure 2. a strong
effect on feelings or the mind 3. a notion or a
belief, often of a vague nature 4. an imitation
of a famous person by an entertainer

Which definition best matches the meaning of
the word impressions as it is used in
paragraph 29 of the story?

A Definition 1

B* Definition 2

C Definition 3

D Definition 4

Objective 1

2 How does the small-town setting contribute to
Gene’s lack of confidence in himself ?

A Most people in town have attended poetry
readings.

B The students at Bascomb College look
down on him.

C Sharon Willis knows that he isn’t in
Advanced English.

D* Gene thinks that people in town have
already decided what he is capable of
doing.

Objective 2

3 In paragraph 6, Mrs. Tibbetts chooses her
words carefully when she talks about the
other English class because —

A her students often misunderstand her

B she wants the students to pay attention

C* she doesn’t want to hurt her students’
feelings

D a student in the back of the room
interrupts her

Objective 2

This item requires the student to understand the
motivation of a particular character.

4 In paragraph 49, Sharon writes an
exclamation point in her notebook after the
first poem to —

A* express her appreciation of the poem

B capture Gene’s attention

C show that the poem was too personal

D record the response of the crowd

Objective 2

In this item students must recognize how specific
actions function to move the plot forward.

5 Sharon’s answer to Gene in paragraph 71 can
be described as —

A* a challenge

B a threat

C a joke

D a rebuke

Objective 3

6 Why doesn’t Gene think that “High School” is
a poem?

A It doesn’t rhyme.

B It is too personal for his taste.

C* It doesn’t fit his idea of what poetry
should be.

D It isn’t as easy to follow as other poems.

Objective 3

7 From the tone of the first paragraph of the
story, the reader can tell that Gene —

A thinks Mrs. Tibbetts will have her baby
before Easter

B* doesn’t have a positive attitude about
school

C is concerned about who the substitute
teacher will be

D will not attend the poetry reading

Objective 3

Use “I Go Along” (pp. 18–23) 
to answer questions 1–7.
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8 Gallico became a sportswriter because —

A he played sports at Columbia and was in
good physical condition

B he was Dempsey’s sparring partner at
Saratoga Springs

C the newspaper publisher thought that
Gallico was a humorous writer

D* an editor put him in the sports
department to keep him from being fired

Objective 1

9 Paragraphs 5 and 6 are mainly about —

A Gallico’s desire to be good at his job

B the hazards of prizefighting

C* Gallico’s motivation for fighting Dempsey

D the challenges of becoming a writer

Objective 1

10 Which of the following lines expresses a theme
of the selection?

A If ever a man began a literary career from
the reclining position it was myself.

B* It taught me that, painful as it may be to
acquire it, there is no substitute for
experience.

C I do not recommend methods quite so
drastic to other writers aspiring to more
realism and more understanding in their
writing.

D I had proved my point. I had gained the
precious secret I had sought.

Objective 2

In items such as this, students need not search the text
to locate the specific lines quoted in the answer
choices.  Instead, students need to recognize which
piece of textual evidence answers the question.

11 In paragraph 26, the author uses sensory
images to describe how it felt to —

A hit Dempsey

B* be knocked out

C be humiliated in the ring

D regain consciousness

Objective 2

12 Near the end of the fight, why did Dempsey
urge Gallico to hang on to him?

A Dempsey had discovered that Gallico was
a strong opponent.

B Dempsey planned to knock Gallico out
again by tapping him.

C* Dempsey wanted to let Gallico appear to
fight him for a little longer.

D Dempsey was using Gallico to develop his
own speed in the ring.

Objective 3

13 What kind of generalization can be made
about boxers and their managers?

A* Some of them have earned colorful
nicknames.

B Boxers never pay attention to their
managers.

C They don’t like to have sportswriters at
their training camp.

D Managers try to keep boxers from fighting
unknown opponents.

Objective 3

Use “My Fight with Jack Dempsey” (pp. 24–27) 
to answer questions 8–13.
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15 The artist of this cartoon probably wants
readers to —

A learn about freshwater clams

B* think as well as laugh

C ignore what happens to the child

D believe that animals can talk

Objective 3

In this item students are required to probe beneath
the surface level to determine what message the
cartoonist wants to communicate to readers.

16 What is the primary message of the cartoon?

A Never express curiosity around an
animal.

B Most people don’t like to be pushed into
the water.

C The figurative expression “happy as a
clam” isn’t true.

D* Personal experience can teach lessons in
a difficult way.

Objective 3

Use the visual representation on page 28 
to answer questions 14 and 15.

Use “I Go Along” and 
“My Fight with Jack Dempsey” to answer question 14.

14 A turning point in both Gene’s and Gallico’s
lives occurred because they —

A took a trip away from home

B realized that no one knew who they were

C* had experiences that changed their
perception of themselves

D had the chance to make new
acquaintances

Objective 3

This item is an example of a multiple-choice
crossover item. 

Crossover Item

Crossover items apply to both the literary selection and the expository selection. These items assess
students’ ability to link the content of two selections.
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18 How would you evaluate Gallico’s honesty in telling his story? Support your answer with evidence
from the selection.

Objective 3

19 What impact does the point of view have in “I Go Along” and “My Fight with Jack Dempsey”?
Support your answer with evidence from both selections.

Objective 2

This item is an example of an open-ended crossover item. In responding to open-ended items that range across
two selections, students must offer an idea or analysis based on both selections and provide relevant, strongly
connected textual evidence from both selections.

17 Who do you think has the greatest impact on Gene—Mrs. Tibbetts, Sharon Willis, or the poet?
Explain your answer and support it with evidence from the selection.

Objective 2

Open-ended items such as this have no one correct answer. Students must, however, explain the answer they
choose and support it with relevant, strongly connected textual evidence.

OPEN-ENDED ITEMS



READING RUBRIC—LITERARY SELECTION
OBJECTIVE 2

SCORE POINT 0 — INSUFFICIENT

In insufficient responses, the student

❒ may offer an incorrect theme, character trait, conflict, or change

❒ may offer a theme, character, conflict, or change that is too general or vague 
to determine whether it is reasonable 

❒ may incorrectly analyze a literary technique or figurative expression

❒ may offer an analysis that is too general or vague to determine whether it is reasonable

❒ may present only a plot summary

❒ may not address the question in any way or may answer a different question 
than the one asked

❒ may offer only incomplete or irrelevant textual evidence

In addition, insufficient responses may lack clarity.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.

Grade 10 English Language Arts TAKS Information Booklet 34



READING RUBRIC—LITERARY SELECTION
OBJECTIVE 2

SCORE POINT 1 — PARTIALLY SUFFICIENT

In partially sufficient responses, the student 

❒ may offer a reasonable theme, character trait, conflict, or change but provide only 
general, incomplete, or partially accurate/relevant textual evidence or provide no textual
evidence at all

❒ may offer a reasonable analysis of a literary technique or figurative expression but provide
only general, incomplete, or partially accurate/relevant textual evidence or provide no
textual evidence at all

❒ may offer a reasonable idea or analysis and may provide textual evidence, but this
evidence is only weakly connected to the idea or analysis

❒ may offer accurate/relevant textual evidence without providing an idea or analysis

In addition, partially sufficient responses may be somewhat unclear or vague.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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READING RUBRIC—LITERARY SELECTION
OBJECTIVE 2

SCORE POINT 2 — SUFFICIENT

In sufficient responses, the student

❒ must offer a reasonable theme, character trait, conflict, or change and support it with
accurate/relevant textual evidence

❒ must offer a reasonable analysis of a literary technique or figurative expression and 
support it with accurate/relevant textual evidence

In addition, sufficient responses must be clear and specific.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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READING RUBRIC—LITERARY SELECTION
OBJECTIVE 2

SCORE POINT 3 — EXEMPLARY

In exemplary responses, the student 

❒ must offer a particularly thoughtful or insightful theme, character trait, conflict, or change
and strongly support it with accurate/relevant textual evidence

❒ must offer a particularly thoughtful or insightful analysis of a literary technique or
figurative expression and strongly support it with accurate/relevant textual evidence

In addition, exemplary responses must demonstrate the student’s depth of understanding and ability
to effectively connect textual evidence to the idea or analysis.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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READING RUBRIC—EXPOSITORY SELECTION
OBJECTIVE 3

SCORE POINT 0 — INSUFFICIENT

In insufficient responses, the student

❒ may draw a conclusion, offer an interpretation, or make a prediction that is not based on
the text

❒ may draw a conclusion, offer an interpretation, or make a prediction that does not address 
the question

❒ may draw a conclusion, offer an interpretation, or make a prediction that is not reasonable

❒ may draw a conclusion, offer an interpretation, or make a prediction that is too general or
vague to determine whether it is reasonable

❒ may incorrectly analyze or evaluate a characteristic of the text 

❒ may not address the question in any way or may answer a different question than the one
asked

❒ may offer only incomplete or irrelevant textual evidence

In addition, insufficient responses may lack clarity.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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READING RUBRIC—EXPOSITORY SELECTION
OBJECTIVE 3

SCORE POINT 1 — PARTIALLY SUFFICIENT

In partially sufficient responses, the student 

❒ may draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction that is supported only by general, incomplete, or partially accurate/relevant
textual evidence or provide no textual evidence at all

❒ may offer a reasonable analysis or evaluation of a characteristic of the text that is
supported only by general, incomplete, or partially accurate/relevant textual evidence or
provide no textual evidence at all

❒ may offer a reasonable idea, analysis, or evaluation and may provide textual evidence, but
this evidence is only weakly connected to the idea, analysis, or evaluation

❒ may offer accurate/relevant textual evidence without drawing a conclusion, offering an
interpretation, making a prediction, or providing an analysis or evaluation

In addition, partially sufficient responses may be somewhat unclear or vague.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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READING RUBRIC—EXPOSITORY SELECTION
OBJECTIVE 3

SCORE POINT 2 — SUFFICIENT

In sufficient responses, the student

❒ must draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction and must support it with accurate/relevant textual evidence

❒ must offer a reasonable analysis or evaluation of a characteristic of the selection and must
support it with accurate/relevant textual evidence

In addition, sufficient responses must be clear and specific.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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READING RUBRIC—EXPOSITORY SELECTION
OBJECTIVE 3

SCORE POINT 3 — EXEMPLARY

In exemplary responses, the student 

❒ must offer a particularly thoughtful or insightful conclusion, interpretation, or prediction
and strongly support it with accurate/relevant textual evidence

❒ must offer a particularly thoughtful or insightful analysis or evaluation of a characteristic
of the text and strongly support it with accurate/relevant textual evidence

In addition, exemplary responses show strong evidence of the student’s depth of understanding and
ability to effectively connect textual evidence to the idea, analysis, or evaluation.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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READING RUBRIC
LITERARY/EXPOSITORY CROSSOVER

OBJECTIVE 3

SCORE POINT 0 — INSUFFICIENT

In insufficient responses, the student

❒ may draw a conclusion, offer an interpretation, or make a prediction that is not based on
the selections

❒ may draw a conclusion, offer an interpretation, or make a prediction that does not address 
the question

❒ may draw a conclusion, offer an interpretation, or make a prediction that is not reasonable

❒ may draw a conclusion, offer an interpretation, or make a prediction that is too general or
vague to determine whether it is reasonable

❒ may incorrectly analyze or evaluate a characteristic of text based on both selections 

❒ may not address the question in any way or may answer a different question than the one
asked

❒ may offer only incomplete or irrelevant textual evidence from one or both selections

In addition, insufficient responses may lack clarity.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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READING RUBRIC
LITERARY/EXPOSITORY CROSSOVER

OBJECTIVE 3

SCORE POINT 1 — PARTIALLY SUFFICIENT

In partially sufficient responses, the student 

❒ may draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction based on both selections but supported only by general, incomplete, or partially
accurate/relevant textual evidence from one or both selections

❒ may draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction based on both selections but may offer textual support from only one selection
or may offer no textual support at all

❒ may offer a reasonable analysis or evaluation of a characteristic of text based on both
selections that is supported only by general, incomplete, or partially accurate/relevant
textual evidence from one or both selections

❒ may offer a reasonable analysis or evaluation of a characteristic of text based on both
selections but may offer textual support from only one selection or may offer no textual
support at all

❒ may offer a reasonable idea, analysis, or evaluation based on both selections and may
provide textual evidence from both selections, but this evidence is only weakly connected
to the idea, analysis, or evaluation

❒ may offer accurate/relevant textual evidence from both selections but may draw a
conclusion, offer an interpretation, make a prediction, or provide an analysis or evaluation
based on only one selection

❒ may offer accurate/relevant textual evidence from both selections without drawing a
conclusion, offering an interpretation, making a prediction, or providing an analysis or
evaluation

In addition, partially sufficient responses may be somewhat unclear or vague or may indicate that the
student has difficulty making connections across selections.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.

Grade 10 English Language Arts TAKS Information Booklet 43



READING RUBRIC
LITERARY/EXPOSITORY CROSSOVER

OBJECTIVE 3

SCORE POINT 2 — SUFFICIENT

In sufficient responses, the student

❒ must draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction based on both selections and must support it with accurate/relevant textual
evidence from both selections 

❒ must offer a reasonable analysis or evaluation of a characteristic of text based on both
selections and must support it with accurate/relevant textual evidence from both selections

In addition, sufficient responses indicate that the student is able to make clear and specific
connections across selections.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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READING RUBRIC
LITERARY/EXPOSITORY CROSSOVER

OBJECTIVE 3

SCORE POINT 3 — EXEMPLARY

In exemplary responses, the student 

❒ must offer a particularly thoughtful or insightful conclusion, interpretation, or prediction
based on both selections and strongly support it with accurate/relevant textual evidence
from both selections

❒ must offer a particularly thoughtful or insightful analysis or evaluation of a characteristic
of text based on both selections and strongly support it with accurate/relevant textual
evidence from both selections

In addition, exemplary responses indicate that the student is able to make meaningful connections
across selections. These responses show strong evidence of the student’s depth of understanding and
ability to effectively connect textual evidence to the idea, analysis, or evaluation.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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TAKS Grade 10 English Language Arts—Objective 4

The ability to communicate thoughts and ideas through writing helps students become successful, not
only in school but throughout their lives. In order to communicate effectively, students must organize
and develop ideas in a logical, coherent, and interesting manner that is easy for the reader to follow
and understand. Objective 4 tests each student’s ability to produce an organized and well-developed
composition in response to a prompt. The prompt is worded so that students have broad latitude in
crafting an individual response. Students can use any organizational strategy that allows them to
write an effective piece—they can write a story, a description, a philosophical piece, an expository
piece—or they can combine approaches. However students choose to respond, it is important that the
composition they write is uniquely theirs—that it is authentic and represents their best thinking and
writing.

Objective 4

The student will, within a given context, produce an effective composition for a specific purpose.

(1) Writing/purposes. The student writes in a variety of forms, including business, personal,
literary, and persuasive texts, for various audiences and purposes. The student is expected to

(B) write in a voice and a style appropriate to audience and purpose; and

(C) organize ideas in writing to ensure coherence, logical progression, and support for
ideas.

(2) Writing/writing processes. The student uses recursive writing processes when appropriate.
The student is expected to

(B) develop drafts [both alone and collaboratively] by organizing and reorganizing content
and by refining style to suit occasion, audience, and purpose; and

(C) proofread writing for appropriateness of organization, content, style, and conventions.

(5) Writing/evaluation. The student evaluates his/her own writing and the writings of others. The
student is expected to

(A) evaluate writing for both mechanics and content.

Objective 4—For Your Information

Objective 4 focuses on the aspects of writing that contribute to the quality of a composition’s content.
These aspects represent the first four sections of the rubric: focus and coherence, organization,
development of ideas, and voice. It is not enough for students to know what these terms mean.
Students must be able to “see” how these terms affect a piece of writing. For example, how does a
composition that lacks focus and coherence look different from one that is strong in that area? How
does superficial development look different from development that has depth? Once students start to
see these kinds of differences and are given multiple opportunities to write, over time their writing
will become more unique and compelling. Students will gain confidence in their ability to
communicate effectively. 
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On TAKS students must

respond directly to the prompt. Although students are given wide latitude in this regard, the link
between the composition and the prompt must be evident.

remain focused on the topic throughout the composition. The first step in establishing a strong
focus is for students to decide what they want their controlling, or main, idea to be. At the high
school level, this idea is called a thesis statement. Everything students write in their composition
should contribute to a reader’s understanding of that idea. Any sentences that do not do this
weaken the focus and coherence of the composition. 

organize their ideas so that each sentence is logically linked to the next sentence. The sentences
should form a kind of “chain.” Each sentence moves the composition forward and deepens the
reader’s understanding of the ideas; no sentences are extraneous or overlap. In addition, each
paragraph should logically lead to the next; the relationships between paragraphs should be clear.
Each paragraph should “build” on the one before it.

develop their ideas in depth. To understand how to create writing that has depth, students must
first understand the relationship between thinking and writing, for without good thinking, good
writing is impossible. Depth depends less on how much students say than on the quality of what
they say. Good development is based on the ability to “layer” and “flesh out” ideas so that each
sentence a student writes adds meaning to the sentences that come before it. Good development
is also original; that’s why students who simply write a plot summary of something they’ve read
in a book or seen on television or in a movie or who simply write the lyrics of a song they’ve
heard receive a failing score. The writing in these cases is not really theirs. Original development
is also a problem for most students who follow formulas; because the development is contrived,
students are usually unable to achieve any depth.

express an individual voice. Expressing an individual voice means that the composition engages
the reader. The student’s writing sounds authentic and original and genuinely expresses the
student’s personality or personal viewpoint. When a student responds in a highly individualistic
way, his or her voice is naturally expressed. Because the composition has a “face,” a meaningful
connection is established between the reader and the writer. On the other hand, formulaic writing
tends to be “faceless” and, more often than not, prevents a student from having the opportunity to
express his or her own unique voice.
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TAKS Grade 10 English Language Arts—Objective 5

To write well, students must be able to apply the conventions of the English language. This means that
students must have the following skills. First, when students write a composition, they must have the
ability to follow the rules of correct capitalization, punctuation, spelling, grammar, usage, and
sentence structure. Second, they must have the ability to write effective sentences and use words and
phrases that enhance the reader’s understanding of their ideas. Although students are not expected to
produce error-free writing on the test, they are expected to write as clearly and correctly as possible.
The stronger the writing conventions are, the more likely it is that students will be able to produce an
effective composition.

Objective 5

The student will produce a piece of writing that demonstrates a command of the conventions of
spelling, capitalization, punctuation, grammar, usage, and sentence structure.

(2) Writing/writing processes. The student uses recursive writing processes when appropriate.
The student is expected to

(C) proofread writing for appropriateness of organization, content, style, and conventions.

(3) Writing/grammar/usage/conventions/spelling. The student relies increasingly on the
conventions and mechanics of written English, including the rules of usage and grammar, to
write clearly and effectively. The student is expected to

(A) produce legible work that shows accurate spelling and correct use of the conventions of
punctuation and capitalization [such as italics and ellipses];

(B) demonstrate control over grammatical elements such as subject-verb agreement,
pronoun-antecedent agreement, verb forms, and parallelism; and

(C) compose increasingly more involved sentences that contain gerunds, participles, and
infinitives in their various functions.

(5) Writing/evaluation. The student evaluates his/her own writing and the writings of others. The
student is expected to 

(A) evaluate writing for both mechanics and content.

Objective 5—For Your Information

Objective 5 assesses a student’s ability to communicate effectively by demonstrating a command of
the conventions of written English in a composition.

The evaluation of conventions is based on a holistic judgment of the student’s mastery of
conventions overall, not on the total number of errors or on the number of any certain type of
error. This holistic judgment takes into account the degree of sophistication the student attempts
in constructing sentences and using words.

Some errors related to conventions are more serious than others because they have a greater
effect on a student’s ability to communicate clearly. For example, using pronouns without clear
antecedents (to whom or to what the pronoun refers) is generally more disruptive to the reader’s
understanding than capitalizing words incorrectly.

Students are permitted to use an English language dictionary and thesaurus during the reading
and composition portions of the writing test.
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The information in the box below will help you remember what you should think about when you
write your composition.

REMEMBER—YOU SHOULD

❑ write about the assigned topic

❑ make your writing thoughtful and interesting

❑ make sure that each sentence you write contributes to your
composition as a whole

❑ make sure that your ideas are clear and easy for the reader to
follow

❑ write about your ideas in depth so that the reader is able to
develop a good understanding of what you are saying

❑ proofread your writing to correct errors in spelling,
capitalization, punctuation, grammar, and sentence structure

WRITTEN COMPOSITION

Grade 10 Sample Prompt

Write an essay explaining why new experiences
are an important part of growing up.



SCORE POINT 1

EACH COMPOSITION AT THIS SCORE POINT IS AN INEFFECTIVE PRESENTATION OF THE WRITER’S IDEAS.

Focus and Coherence

Individual paragraphs and/or the composition as a whole are not focused. The writer may shift
abruptly from idea to idea, making it difficult for the reader to understand how the ideas included
in the composition are related.
The composition as a whole has little, or no, sense of completeness. The introduction and
conclusion, if present, may be perfunctory.
A substantial amount of writing may be extraneous because it does not contribute to the
development or quality of the composition. In some cases, the composition overall may be only
weakly connected to the prompt.

Organization

The writer’s progression of thought from sentence to sentence and/or paragraph to paragraph is not
logical. Sometimes weak progression results from an absence of transitions or from the use of
transitions that do not make sense. At other times, the progression of thought is simply not evident,
even if appropriate transitions are included.
An organizational strategy is not evident. The writer may present ideas in a random or haphazard
way, making the composition difficult to follow.
Wordiness and/or repetition may stall the progression of ideas.

Development of Ideas

The writer presents one or more ideas but provides little or no development of those ideas.
The writer presents one or more ideas and attempts to develop them. However, this development is
so general or vague that it prevents the reader from understanding the writer’s ideas.
The writer presents only a plot summary of a published piece of writing, a movie, or a television
show.
The writer omits information, which creates significant gaps between ideas. These gaps prevent the
reader from clearly understanding those ideas.

Voice

The writer does not engage the reader, therefore failing to establish a connection.
There may be little or no sense of the writer’s individual voice. The composition does not sound
authentic or original. The writer is unable to express his/her individuality or unique perspective.

Conventions

There is little or no evidence in the composition that the writer can correctly apply the conventions
of the English language. Severe and/or frequent errors in spelling, capitalization, punctuation,
grammar, usage, and sentence structure may cause the writing to be unclear or difficult to read.
These errors weaken the composition by causing an overall lack of fluency.
The writer may misuse or omit words and phrases and may frequently write awkward sentences.
These weaknesses interfere with the effective communication of ideas.
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SCORE POINT 2

EACH COMPOSITION AT THIS SCORE POINT IS A SOMEWHAT EFFECTIVE PRESENTATION OF THE WRITER’S

IDEAS.

Focus and Coherence

Individual paragraphs and/or the composition as a whole are somewhat focused. The writer may
shift quickly from idea to idea, but the reader has no difficulty understanding how the ideas
included in the composition are related.
The composition as a whole has some sense of completeness. The writer includes an introduction
and conclusion, but they may be superficial.
Some of the writing may be extraneous because it does not contribute to the development or quality
of the composition as a whole.

Organization

The writer’s progression of thought from sentence to sentence and/or paragraph to paragraph may
not always be smooth or completely logical. Sometimes the writer needs to strengthen the
progression by including more meaningful transitions; at other times the writer simply needs to
establish a clearer link between ideas. 
The organizational strategy or strategies the writer chooses do not enable the writer to present ideas
effectively. 
Some wordiness and/or repetition may be evident, but these weaknesses do not completely stall the
progression of ideas.

Development of Ideas

The writer attempts to develop the composition by listing ideas or briefly explaining them. In both
of these cases, the development remains superficial, limiting the reader’s understanding and
appreciation of the writer’s ideas.
The writer presents one or more ideas and attempts to develop them. However, there is little
evidence of depth of thinking because this development may be somewhat general, inconsistent, or
contrived.
The writer may omit small pieces of information that create minor gaps between ideas. However,
these gaps do not prevent the reader from understanding those ideas.

Voice

There may be moments when the writer engages the reader but fails to sustain the connection.
Individual paragraphs or sections of the composition may sound authentic or original, but the
writer has difficulty expressing his/her individuality or unique perspective.

Conventions

Errors in spelling, capitalization, punctuation, grammar, usage, and sentence structure throughout
the composition may indicate a limited control of conventions. Although these errors do not cause
the writing to be unclear, they weaken the overall fluency of the composition. 
The writer may include some simple or inaccurate words and phrases and may write some
awkward sentences. These weaknesses limit the overall effectiveness of the communication 
of ideas.
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SCORE POINT 3

EACH COMPOSITION AT THIS SCORE POINT IS A GENERALLY EFFECTIVE PRESENTATION OF THE WRITER’S

IDEAS.

Focus and Coherence

Individual paragraphs and the composition as a whole are, for the most part, focused. The writer
generally shows the clear relationship between ideas, making few sudden shifts from one idea to
the next.
The composition as a whole has a sense of completeness. The introduction and conclusion add
some depth to the composition.
Most of the writing contributes to the development or quality of the composition as a whole.

Organization

The writer’s progression of thought from sentence to sentence and paragraph to paragraph is
generally smooth and controlled. For the most part, transitions are meaningful, and the links
between ideas are logical.
The organizational strategy or strategies the writer chooses are generally effective. 
Wordiness and/or repetition, if present, are minor problems that do not stall the progression of
ideas.

Development of Ideas

The writer attempts to develop all the ideas included in the composition. Although some ideas may
be developed more thoroughly and specifically than others, the development overall reflects some
depth of thought, enabling the reader to generally understand and appreciate the writer’s ideas.
The writer’s presentation of some ideas may be thoughtful. There may be little evidence that the
writer has been willing to take compositional risks when developing the topic. 

Voice

The writer engages the reader and sustains that connection throughout most of the composition.
For the most part, the composition sounds authentic and original. The writer is generally able to
express his/her individuality or unique perspective.

Conventions

The writer generally demonstrates a good command of spelling, capitalization, punctuation,
grammar, usage, and sentence structure. Although the writer may make minor errors, they create
few disruptions in the fluency of the composition. 
The words, phrases, and sentence structures the writer uses are generally appropriate and contribute
to the overall effectiveness of the communication of ideas. 
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SCORE POINT 4

EACH COMPOSITION AT THIS SCORE POINT IS A HIGHLY EFFECTIVE PRESENTATION OF THE WRITER’S IDEAS.

Focus and Coherence

Individual paragraphs and the composition as a whole are focused. This sustained focus enables the
reader to understand and appreciate how the ideas included in the composition are related.
The composition as a whole has a sense of completeness. The introduction and conclusion are
meaningful because they add depth to the composition.
Most, if not all, of the writing contributes to the development or quality of the composition as a
whole. 

Organization

The writer’s progression of thought from sentence to sentence and paragraph to paragraph is
smooth and controlled. The writer’s use of meaningful transitions and the logical movement from
idea to idea strengthen this progression.
The organizational strategy or strategies the writer chooses enhance the writer’s ability to present
ideas clearly and effectively.

Development of Ideas

The writer’s thorough and specific development of each idea creates depth of thought in the
composition, enabling the reader to truly understand and appreciate the writer’s ideas.
The writer’s presentation of ideas is thoughtful or insightful. The writer may approach the topic
from an unusual perspective, use his/her unique experiences or view of the world as a basis for
writing, or make interesting connections between ideas. In all these cases, the writer’s willingness
to take compositional risks enhances the quality of the content. 

Voice

The writer engages the reader and sustains this connection throughout the composition.
The composition sounds authentic and original. The writer is able to express his/her individuality
or unique perspective.

Conventions

The overall strength of the conventions contributes to the effectiveness of the composition. The
writer demonstrates a consistent command of spelling, capitalization, punctuation, grammar, usage,
and sentence structure. When the writer attempts to communicate complex ideas through
sophisticated forms of expression, he/she may make minor errors as a result of these compositional
risks. These types of errors do not detract from the overall fluency of the composition. 
The words, phrases, and sentence structures the writer uses enhance the overall effectiveness of the
communication of ideas.
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TAKS Grade 10 English Language Arts—Objective 6

Revision is an integral part of the writing process. After the first draft the competent writer often
adds, deletes, combines, and/or rearranges words and sentences as well as adds effective transitions
to better organize and more fully develop his or her thoughts and ideas. Editing, or proofreading, is
also an important part of the writing process. During this stage the skillful writer checks for correct
sentence structure, accurate spelling, and proper application of standard grammar and usage. These
last two parts of the writing process—revising and editing—enable the writer to produce a clearer,
more effective piece of writing.

Objective 6

The student will demonstrate the ability to revise and proofread to improve the clarity and
effectiveness of a piece of writing.

(2) Writing/writing processes. The student uses recursive writing processes when appropriate.
The student is expected to

(C) proofread writing for appropriateness of organization, content, style, and conventions.

(3) Writing/grammar/usage/conventions/spelling. The student relies increasingly on the
conventions and mechanics of written English, including the rules of usage and grammar, to
write clearly and effectively. The student is expected to

(A) produce legible work that shows accurate spelling and correct use of the conventions of
punctuation and capitalization [such as italics and ellipses];

(B) demonstrate control over grammatical elements such as subject-verb agreement,
pronoun-antecedent agreement, verb forms, and parallelism;

(C) compose increasingly more involved sentences that contain gerunds, participles, and
infinitives in their various functions; and

(D) produce error-free writing in the final draft.

(5) Writing/evaluation. The student evaluates his/her own writing and the writings of others. The
student is expected to 

(A) evaluate writing for both mechanics and content.

Objective 6—For Your Information

Objective 6 assesses a student’s ability to revise and proofread to improve the clarity and
effectiveness of created samples of student writing. This use of skills in a peer-editing context is most
representative of the revising and editing tasks that students are required to do in high school. All
items assessing Objective 6 will be multiple-choice.
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Items that test organizational skills include choosing the most logical position in which to place
an additional sentence in a paragraph, deleting an extraneous sentence, changing the order of
sentences within a paragraph, or adding a transitional word or phrase to create a logical link
between sentences or paragraphs.

Items focused on sentence structure assess a student’s ability to recognize both correct and
effective sentences. Some items test whether a student can identify correct sentence boundaries;
that is, the student must be able to distinguish fragments and run-ons from correct sentences.
Other items present a single sentence that needs to be revised or two sentences that need to be
combined; in these cases, the student is asked to identify the sentence that represents the most
effective revision or sentence combining. 

Items focused on homonyms assess a student’s ability to know which word to use in a particular
context (their books, not there books or they’re books). Understanding which homonym to use is
a skill high school students must have in order to communicate effectively.

Items that assess word choice are of two types: items that require students to replace an
indefinite reference with the correct antecedent and items that require students to replace a word
or phrase that is vague or too informal with one that is more specific or appropriate for the style
and tone of the piece of writing.

Capitalization, punctuation, grammar, and usage items assess the range of rules commonly
taught in English I and II.

Spelling items include both rule- and sight-based words that are within the writing vocabulary of
high school students.
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Sonja has written about an adventure that her twin sisters recently had. She has asked you to
review her paper. As you read it, think about the corrections and improvements she might
make. When you finish, answer the multiple-choice questions that follow.

Tagging Monarchs

(1) It was barely daylight when Maria and Melissa arrived at the park.  (2) They had

come to join other students at an event sponsored by the local museum.  (3) Dr. Martínez the

museum’s education director, often organized exciting hands-on activities for students.  

(4) Today the twins would be participating in a special project.  (5) They would place tags on

migrating monarch butterflies.

(6) Dr. Martínez began by giving the students information about the beautiful insects

that they would be tagging.  (7) Guided by an internal compass, he told them that millions of

monarchs make an annual autumn journey.  (8) They fly south to spend the winter in the

mountains of the Sierra Madre of central Mexico.  (9) Scientists believe that the shorter days

and cooler air of autumn trigger the onset of the butterflies migration.

(10) “The monarchs always return to the same forest in Mexico.  (11) Some even return

to the same tree!” Dr. Martínez said.  (12) “The best way we can learn about their migratory

habits is through tagging projects such as this one because the tags contain a code that allows

scientists to track the butterflies.”

(13) Dr. Martínez distributed nets and tagging kits, explaining how to tag the fragile

insects without injuring them.  (14) Melissa held the butterfly while Maria gentley pressed

the sticky round tag onto one of its wings.  (15) The girls smiled at each other, confident that

they were going to make a great team.  (16) They continued netting and tagging butterflies

Grade 10 Revising and Editing Sample



Grade 10 English Language Arts TAKS Information Booklet 57

throughout the morning.  (17) When Dr. Martínez gave the signal, the girls released their

butterflies and watched them flutter southwest toward their winter home.  (18) Soon all the

butterflies will fly off to complete their long journey.  (19) The twins agreed to work together

and soon netted one of the beautiful creatures.

(20) As the students prepared to leave, Dr. Martínez made an announcement.  

(21) “Please come by the museum as often as you like,” he said.  (22) “The Monarch Migration

Project has its own Internet website, and you’re all invited to help us track the monarchs on

their journey to their winter home.”
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1 What change, if any, should be made in
sentence 3?

A* Insert a comma after Dr. Martínez

B Change museum’s to museums’

C Change organized to organised

D Make no change

Objective 6

2 What is the most effective way to combine
sentences 4 and 5?

A The twins would be participating in a
special project today, which was to place
tags on migrating monarch butterflies.

B Today the twins would be participating in
a special project, they would place tags on
migrating monarch butterflies.

C Placing tags on migrating monarch
butterflies was the special project, and the
twins would be participating in it today.

D* Today the twins would be participating in
a special project to place tags on
migrating monarch butterflies.

Objective 6

When students are asked to combine two sentences,
they should keep in mind that the right answer must
be a grammatically correct sentence, must be the
most effective sentence (not wordy or awkward), and
must not change the original meaning.

3 What is the most effective way to rewrite
sentence 7?

A He told them that millions of monarchs
make an annual autumn journey and an
internal compass guiding them.

B An internal compass guiding them, he told
them that an annual autumn journey was
made by millions of monarchs.

C* He told them that millions of monarchs,
guided by an internal compass, make an
annual autumn journey.

D Millions of monarchs make an annual
autumn journey, he told them that they
are guided by an internal compass.

Objective 6

4 What change, if any, should be made in
sentence 9?

A Insert a comma after days

B Change trigger to triggers

C* Change butterflies to butterflies’

D Make no change

Objective 6

5 What change, if any, should be made in
sentence 12?

A Change their to its

B Change is to are

C Insert a comma after code

D* Make no change

Objective 6



Grade 10 English Language Arts TAKS Information Booklet 59

6 Which of these sentences could be added 
to the end of the third paragraph 
(sentences 10–12) to support the ideas in that
paragraph?

A We know that these butterflies can’t
survive a long, cold winter.

B* We hope researchers in Mexico will find
some of the butterflies we tag today.

C Some say that these amazing creatures
can fly as fast as 30 miles per hour.

D Millions of these butterflies fly together to
the same forest in Mexico.

Objective 6

This item asks students to determine which of the four
sentences is needed to give the reader a better
understanding of the ideas in the paragraph. The
wrong answer choices may have some link to the
overall topic but are not directly related to the other
sentences in the paragraph and therefore would not
contribute to the smooth progression of ideas or the
coherence of the paragraph.

10 What is the most effective way to improve the
organization of the fourth paragraph
(sentences 13–19)?

A Move sentence 13 to the end of the
paragraph

B Delete sentence 16

C Delete sentence 19

D* Move sentence 19 so that it follows
sentence 13

Objective 6

In items of this type, students may be asked to delete
a sentence or to rearrange sentences within a
paragraph in order to achieve more effective
organization of ideas.

7 What change should be made in sentence 14?

A Change held to holds

B Insert a semicolon after butterfly

C* Change gentley to gently

D Change its to it’s

Objective 6

8 What transition should be added to the
beginning of sentence 17?

A Before,

B Therefore,

C Nevertheless,

D* Then,

Objective 6

This item asks students to recognize how an effective
transition can improve the progression of ideas from
sentence to sentence. Students must choose the
transition word or phrase that makes sense in the
context of the paragraph.

9 What change, if any, should be made in
sentence 18?

A* Change will fly to had flown

B Change complete to compleate

C Change long to longer

D Make no change

Objective 6


